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This is 'a time of rapid ghange inaeducation. Terms such as "cdrriculum‘

rev1sion," "1nstruct10nal improvement," '"open classrooms," Hteam -teaching, '

- \
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. methods’ developed for the ga‘Eerxng and - processing of information in

"1nd1viduali2ation," and‘"non-graded organizationV ‘have becomie commonplace

in the parlance of teachtrsa As more is learned of students and _new.

-~

schools, traditional views of'the schooling process become alteied and,-
accordingly, S0 does teacher behavior. The Summit Publlc Elementary ' .
Schools, long reSpected for outStanding educational program& are no less

subJect to change than are elementary schools in other d1stricts. It .

w0uld seem incumbent upon Outatanding districts such as Summit, in fact,
to assﬁme leadership in change. Change, however, in Summit as elsewhere,

often comes in small quan%ity--a new teacher here, few there; new

<

sources of revenue, ‘an.influX of new familiés; a new idea.,.

s - te
- .

0

. t

S.K: E. _ENPUT FACTORS I . : g

It was-a new idea that”gave birth to the, S.K.E. team-teaching program at
Wilson Elemenbary Schoolw This program named for the three teachers—-'
Kay Seidel Beverly Karl, _and Maggie Erwin--began with the subm1ss1on of
program proposal in May of 1972 t¢ David Davidson, then Pr1nc1pal of
Wilaon SchOol That proposal entitled A Von~Graded (Third-and Fourth
Grades) Individualized Learning Situation, veflected the philosophy of

'the three teachers reoarding their notions of what Schools “cOuld be ¥ "

and their plans for the 1mplementation of change: a breaking/away from

'the trad1tional concept of the self-contained classroom--ofie teacher,’

one group of students-~to a teaching organizational érrangement whereby ..

a sePbcted number of-.students would have availaﬁ/e as educational stimuli
the resource{ of three teachers and the/cﬁmbined materials of three class
rooms. The proposal also contained provi31on for 'blocks”of time” during

which various subgects would»be taught in a traditional manner. This

program proposal dld not represent a ‘dramatic dep%rture~from the practicé%

A sk
which thé three teaipers -had used indiv1dually in past years 1n helping

their classes to learn. Whac wag differenc was the notion that studéhts

LS
£
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~

.
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R ) 'ﬁ»fxom two grades would be combineé for period pf’time during each day,
$,1‘!. ?, a and that such grouping for instruction- would be made on the ba81s of
' ' skill development rather than on the ba31s of éhronological age. Further,

e,

thére Would be an -increased concern for .the: affect1ve needs of the .

at

K . 'children~-thq positive development of_their,attitudes toward school

sen :' the1r peer relationships their concepts of ‘self:l. ’ .

.
» * - ~ 4 .

*
4 .

The teachers ‘had been,profoundly affected by their qum attempts to deal .

with 1nd1v1dua1 differences; and by'the latest educational literature

~

« . showing that students are as varied in academic achievement w1th1n single

.

grade’ groupings as they are among vertical, mnlti-grade, groupings.
. . * Expefience had repeatedly shown the three teachers that sfudents 1n
,; Wilson's, 1972~ -73 third and fourth grades possessedgmany similarities/in
terms of-acad;mic potential and achievement,"it seemed logical to dis~- _ .
v n.tribute teacher resources efficiently among all these children inra

< p1anned effort to effectively meet the 1ndiV1dua1 needs of‘each child

&, .

.
» . " -~ ‘.\‘ - . -

. — ‘ N - K 'I(
\‘i In July of 1972 the'S K.E. teachers presented a rev1sed'program proposal R

to the new pr1nc1pa1 Paul Houston. This propdsal although quit similar
‘to the original was, however more specific and ‘detailed. régardi AL 1earn-

r :1ng experiences in the basic subJect-matter areas of language arts ,
4 mathematics sc1ence,'and social stud1es. It was also noted in this rev1sed
_; o . proposal that Mrs, Seidel had "long’ made it a practice to attempt to )
. individualize instruction within her own classroom, and that Mrs. Karl and Rk
- ' MlSB Erwin had often taught cooperafively, but only -pn an 1nforma1 b8818. \
- Additionally, a rationale for the S.K.E. proaram was presented In the ]
e :”j~ f’ ‘rationdle the teachers atated their belief that the proposed program would*

e -7
/j{ ’ ’ v ‘ . Lt ‘ . : '

- - ,
. -

’ 1. Allow. the. child LO ‘be’ exposed.to the combined talents of 3
. -t - three teachers as’ opposed to one, - - ¢
& . - . - ~ . ! . w
2. Allgw the. child- to work within,a framework of vert1ca1 : N ’

’grouping. (The.. chi1d progresses as far in a s ill as he
is able regardless of gféde level’ 3881gnment

3, Result in better and more efficient uge of ihdividual

— teacher talent. : ) / . ‘ -

\ b . . '/

- 1 . A - . -
P : Y . . ‘ 4,
. v ‘ . ' . . N

N
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- - i 4, Allow the child mobility withic the’ scﬁodﬁ which is more <
g“'j ‘ realistic_than ! sa.tting at a desk’ in the sati:e classroom - ..
: o . I 811 day , » o. I o ', - .'.‘i." N | “_' .~
s . . ' . ‘ ' N
- . o5, Afford the child a better o opportunity to deuelop more
.t - //Q - self-reliance and responsibility for his/her own_ .
: s 1ndt&1dua1 learning N _ L C .
;0 . . e .
< p " 6. Result in a better evaluation of each child because of
. S0 ) the-expOSure to chree tEachers as opposed to one. ‘.
. S l 7.. Afford the child-an opportunitx to work ing an environment -
, - ‘- _ that would help him/ner to learn t to adapt to changes--a
// : reality in the woxld Outs1de of the classroom. .

7 .

It ‘was decided by the teachers that cognitive objectives for the program
woula remain as structured and sequential as ,they bad been in past years..

T The students waﬁld be—exposed to the traditional academic curr1cu1a in the

_;4// basics, and an evaluation of significant or non-s1gn1f1cant gain in these

areas~-part1cu1ar1y read1n0~-would be undertaken/aL the end of the year.
td

Affective concerns, hoﬁeverx-long impli¥éd obJectlves 1ﬁ schools-~wou1d s

- .
' : become explicit, and a concerted effort made toWard ach1evzng Success in
- ) ot

" . - ithis important area of child development Specific(affective obJectlves
4“),' T formulateﬁ*for guiding the progess of S.K.E. were: .
‘ PO - kN 4 oo
, ot 1. Each c¢hild. will express himself/herself u31ng many forms .
S A . of communicatlbn. - . / . ‘

RN . .

i 2. Each child will discover and explore his/her own interests
’ using varied med&a. . \ . . -

s , . ’1, ~

. S 3, ~Each-child w1ll ev1dence a positiﬁe self-concept~ N

. . . f, y - a, In relationships w1th teachers and otﬁer cHIIaren, o
- « . :_ _ - . .. . and , “ . -

- , - HET &

; . Jb% _In a‘confident approach to nEw materials and unusual
-l - - .-and: confhsing 81tuations. .

: by \

. f.; A 4, 'Each child will dempnstrate self-rehiance,in approachlng '
o T -~ problem situations. ’ .\ L ’
e . - / ‘ l ’ <
I 5. 'Each child will plan his/her time so .as to maintain a . v,
. f; e L7 balance between requirements and the pur3u11 of individual

- P

2 o . interests.

. -

> A . - . . ¢

. : . . . .
- 3 . »
, ' P . ‘ 4 . ~ -
. . - . " . . ,
" -, " .t LAY , . s
. B . ¢ - . . .
. . ., ‘ . .
. . ! . :
. ; .
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by . show1ng tolerance for;
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Personal1ty'differences,
Ethnic differences; ‘and

Intellectual dlfferences
materials;

'Pf

»
o ‘&
h1s

With proposedichange
ideal,

-

each 1nterested in a different pursu1t.

.sults,

The teachers
N program.
,

efficient 1nstruct1on c0uld not be 1gnored

~

»

of most elementary schools.

pated that this might cause negative reactions, given the usual climate
individualized program.

of.students.

The teachers also expressed concern for the potential no1se factor.
movement of groups of people, of any age, produces ‘noise.
ceived lack of curr1cu1um materials necessary to, 1mplemqgt a truly

Another cause, of apprehenslon was the per~

.

The S.K.E. program ult1mately consUmed no more
mater als than would have been normally proV1ded for three classroom groups

Ll

The teachers’ maJor concern, however, was for the chi'ldren:
How could it be assured that each would work up to his or her capacity7

ceived educational benefits of such a program however,
. 8

Would the less- -structured ch1ld react adversely to a situation where self-

teliance ln decision-making was a professed educational goal? The per~

the d1sadvantages s6 the risk was assumed by the teachers and principel,
and ‘the S.K. E Program implemented in w1lson. -

<y
o

seemed to outweigh

. A

thexr qualms in contemplating the 1mplementat10n of S.K. E

>

A
3,

.

LS

other s, and the school's.

Tést scores alone could not be used to rat1onal1ze the proposed
the teachers felt
had followed in the past.

The concern, however, for grouping students for-the purpose of

would prove more efrect1ve than methods they

-

N

IS

therefore

They were, for
example, concerned about parent reaction to the notion of multl-ag1ng.

Achievement test “scores had shown an-overlap in acadepic ach1evement among
the students, but that phenomenon is commonplace and natural in. test re-
that’ end,

New meihods for achieving

The

It was antici~ s

2,

The new program proposed ‘the comb1n1ng, for
EY per1od of time each day, of seventy ch11dren--each un1que1y dlfferent

listed

i

of course, regardless Qf worthy purpose and high

]

6. Each ch1ld w1ll develop understand1ng‘and empathy for peers
c.

Each child will ehh1b1t respon31b;l1ty in using and ma1nta1ning
comes apprehenslon.

.
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In recapltulatlng anut facs orsland'chrbnology, Figure One has been deSiOﬁedt
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- agure 2 0 §’8 depicts in diagrammatic form the basic flow of events which
. : constituted the morn1ng portion of the S.K. E Program The day began W1th
thewchlldren housed in Lhelr respective homerooms: 26 in the'fourth grade

e homeroom and 22 in each’ of the third grade homerJoms. Homeroom perlod

s .
. o :
. genera11y 1asted 30 minutes,. and dur1ng this t1me the scudents under the p )
e d1rect10n of each teacher,'conceived and wrote da11yacontracts of Ianguage ) A

. arts work to be done during the morning. (See Sample contracts in Appendix I) '

Ear1y in the year, cognitive structure was provided by the teachers; students

;

formulated 1nd1v1dua1ized morning curriqgla based on teacher- prov1ded options
and teacher-required activities. Q%? #pgh the subJect~matte was proscrlbed

’ﬁﬁ the t1me allotments for each assign~-
(s

'“ﬁﬁal student was encouraged to plan his -

the mode of student accomplishmene?
ment generally were not. The ind

or_her time so that' the best E§g§9¢% possible in terms of requ1rements .angd :
individual interests would rﬁﬁult. The empha31s clearly, was on indiVidual

T * student dec1sioh~making w1§ the frame work of gu1dance prov1ded by each |\ o
l\)' ~ homeroom teacher. : /f‘f’g’ﬂ L ot S e ) \s& .
“ T . : »,{ xjéf ) ™ SRS U

. . - . .
, As has been a11uded to,rzhe contracts contained not only subJect-matter Nt ‘ .

. content but a t1me-a110tment factor as well, 1In addition, a student-

eValuation component was present., ,Within the contract, each student wa$s .

expected to list his accomplishments for the day as well as g1v1ng an

accurate.accOunting of his contractual time. As the yéar progressed and

- : sLudents became more d1fferent1ated in terms of skill-level development and

P

se1f~re1iance capab111t1es contracts betame more complex and more demanding.. .

s Lo " The comp1ex1ty and the demand hovever, was Eased on individual potential’ andt

' A performance rather than on forimer “grade established” standards of per fbrm-

ance for third .and rourth gradé students.
’ . i .‘ / 'y . .

2 Once eath tract had been reviewed and approved by the teachers, students.
KIS
zZ

,proceeded the library resource and media cenfer to begin 1anguage arts work

i for the day The 11brary period allgtted was two hours, and dur1ng the ear1y

part of the year this time block served three basic functions. First,

\J) i students worked in the liprary in order to fu1f111 contractual obligations. -

v
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-*ﬁi . f Second indiV1dual studiwtu or oroup oﬁ studgnts would at this time be ’ .

.

"-

diagnosed'gy one ortmo;erbﬁ*tﬂt tgach ;sﬁﬁn ordex Lo make determinations of |

o Hit )”' - -;’

PO , student?k éognitive needs ihifﬁ, thg mixing of homeroom and age- IGVel groups
- PR » £ ’ V\ &q-\,;a 2,

provided;opportdb@ties?for sfudents of d1fferent ages to 1nteractkwh11e .
> ) working on cont:aqt ﬁulﬂillmént. In many instances, tutor- tutee relation-‘

n_; ships evol&éd,iéndcas mut al interests were revealed, fr1endsw LpS across

. clasg aqd @r%de levels deverbped o = s q*zﬁg,w I
n§ - - ;5\

A In addition to-these three basic functions, a fourth™Was intro it

use of elementary school classrooms as Functional Resource Unj

’ the general logistical plan called Eor the utilization of the‘f

one was de81gned as a sc1ence center, one was a lanouage arts %

v, ' and the .other, served the areas of social stud1es and art. With
. - . 4

&-) o ,plicity of resources in each ‘room, combined with the katerials '
s i i L

.. . library,ﬁit was assumed that ach student would have an.increased opportunity'

to fulfill contractual ob11<ations by experiencing a variety of Hucational

5,’ : |
stimuli not usually available in one classroom. U ;fﬁ' , ’ .

. . A4 ’ o i \
. . v : - o
- a « ) - NI
. 7 . < 4% . .
.

o0 v

. 1oy
ot Recause of an anticipated increase in student enrollment the fﬁpt that foﬁr
. resourcezcenters were available to S.K.E. students each morning 1Y and because
- o Uk r, :
. " the fourt hngradprs had not existed as one classroom group Pr1°§§6° this. year

ra’

but .in h merooms of twelve students, and were, therefore more dﬁ endent on

-

L 1mmed1ateyadcess to a teacher, ‘a full ~time_aide was introduced’to the pro-~
- ) gram. xheﬂaide, a certificated teacher, prov1ded.extra cover%ge, performed

- a multitg&e of clerical duties, and assisted in the 1nstructign}df
H reinfof&gﬁent and accelerated skillcgroues. F A #
’ b .;ﬁ"“”fz, '

Ty . C o g
N - AL

¥
’bility was fhcilitated by the, introduction of "carry allsW\in which

3

L - ! A~
, R - e S

- " " e . Fo P %

- :;w
' stude?}ngould carry the materials ne¢essary fox fulfilling their contracts..
' 1th ;hggcarry-alls students could move.initially to the libraty, then to.: <

o o e
LIRS N




\ f,' ' Early i October students were invited to comment on their reactions to’ the . ;
d - ;‘.’s . .

;q' T Organization of S.K.E. Some of these comments appear below: o : T <

. , C LA .- S R o TN
) £ 1 like tie S.K.E. GrOup because you can make your. oym schedule :

y - - and you'cam swith (sic). classes and you ‘can work on your.oﬁn.

Lo Sometimes you can go to_ a different teacher s classroom.“ ) 7 <

. . - o N -

SR . JIt's very conquing "I don't"like it.“I never know what to'do A
e . when I am confused, I think I'll be uncqnfused later in.the U

» year%." R . . M. gt o * . . : ) ) " 3
L . : ” g ' ‘ I S
. - 'WI like the S.K.E: GrOupr because I get to do-the work I wdnt . : f"}{‘?’*.;,’*
to do in the morning Now I no (gic) more thef (sic) \last R I
_year and I do more..,I like going!taﬁgiffrent (sic) teachers - - 35__’ .

for work...V % . o

.
N

. -7 "I think the S K.E. Group is'nice; It gives me a chance to - 2?47 S
|2, ) R work with other people. I. meet people I- never meet (sic) ; R
FRE . befofe...’ : N . _ A : S0

-\;) ' "To tel& %he truth I think it's very good. It gets us used _' T &

to other- teachers. it also’ gets us ready for Junior high. R '
It's real “good." . ‘ _ . s . ./

L «
N . ¢ r » ," . > N .

- . ~3

A The morning process also contained a one-hour block of time devoted to skill
development in mathematics. Each teacher taught daily, in her homeroom, ‘: ’ S
" between'3 and 6 appropriate areas”éo groups of students. Endeavoring to, T,

completely indiVidualize the “new’ elementary mathematics program, children

progressed through the homeroom groupings as their levels of skill develop~' L

| 2N ' > ) ¥ A
— ment increased. With the addition of the aide came' the possibility of mdre :,;' .
L Skillaéfyel differentiation amongwstudents, gradually, in fact fOur basic T
TR ' 1 T s
, ) mathe ics classroom instruetional units evolved for this component of the, . .
AN SN ;_*'. morning¢procbss. Individual records were kept of each child's mathematical )
' '; progréss through the use of the new mathematical repgrting sYstem, with each ‘ s
. Y _child working at his own ‘pace’ in mastering mathematics skills. . ,'.t Qw., ?
M ) N I . e ,“,\;, . ) , :‘, , , T };" .
T . . ‘ ° '_,’-, Lt . . s ’ :
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As the year progressed the method -for group1ng students shifted from an -
emphasis on cognitive sklll 1evels to that of self~re11ance sk111 levels.. It‘
7was found during the first few months of operatlon that wh11e some students’
might perform exceptionally we}f cognitiveiy, in texms of se1f-re1iance their.

performance was such’_that dependence tendencies were often observed. Con- =.

A
seLy, some highly self-reliant students were seéfi as .requiring more

cognitive development. To contirue grouping sdtely on the basis of cogniti@e

LY

skill 1eve1 was to” essentially deny one 1mportant facet of 1nd1v1dua1 student
behavior, and to m1n1m17§ progress toward the achievement of one s1gn1f1cant

affect1ve obJective. : \

s .
+

J | P o -

Thé'-teachers undertook, therefore, an effort to diagnose individual student's )

- in crosszmatrix or tabular fashion. This matrix is presented below:’

COGNITIVE SKILL DEVELOPMENT DIMENSIO

© Glow) IR t . (high) «
= 1 2 3 4 5
"" 1] 7
& ‘ - ) . <
<1 / » 3 '
g - " 4 . * * R
l;)‘ Jae i - - )
"7-5 Gl R > . v ,” ‘
g-\w. * - \\ > ' . . - .
a 2~ .| 2 - . {
oL a - —
% . N ‘
ﬁ o - / )
’-1 - - A 4
IR N B , LT ;
’ ! . “ - L4 ‘!,’.{. the 4 / - .
L,s . S . ~
£ - - 7 . “ "
- v : + - 17 . e ' ’
4 V. . . . . .. e
‘o v o ' o ‘ . ) - P ' ‘
('hlgn)_ / - - i I 4

. -

1, ‘e
-

The new;morning gfoupiags iﬁ:languagé arts became‘ones based more on the self-,
. reliance dimension as the teachers sought to d1fferent1ate and prOV1de for .

1ndividua1 students i a more flexible and seemingly»appropriate fashion. .

Four se1f-re11anc groupings were, “devised and cognitive activities arrangedv

for each. . . .

»

z

-~
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»'si) Group One was composed of students whose dependence tendencies were high in

N

. A‘mparison t0'theix peers. These students were perceived to require a more .

) structured 1earning environment, and met in daily, self-contained sessions to

' o, concentrate initialfy on teacher-assigned work units in content areas. The

- r

basic theme underlying such assignments however, was that of seeking to
develop in/Each Group_One ‘scudent an increased sense of se1f-re1iance. " Even-
tua11y1 sgme of these students undertook independent, but guided field
studies, Poetry, Spiders, Printing, Puppets, Early Man, The American

Revolution, and P1ants and the EnVironment represent topics of interest

investigated by these students,

= " P
. . .
o a -

(S -
s

- Group Two students were seen as slightly more se1f-reliant than those in
. . Group One, but stulL in need of structure ‘and a chOice of options. rather than
4 . free-choice.i A1though this group exhibited more se1f-re1iance than did Group

Qne students, some deficiencies existed among thé%e students in attention-

H

. span, work pacing, and teading abi1ity.\ Students in this group were permitted

content area or subJect-macterTeptions provided by the teacher or teachers,

? - and a shorter, modified contract form for them was devised and introduced, "

P

. ' -0 ’ . . e . . . , , _
Group Three students were basically permitted the same types of options as .
. those in Group Two. This group, however, utilized more complex contract forms ..

i

and exhibited 1ess reliance on the teachers in academic areas than .either of

.. ’

’ ’ the former two groups. Independent field studies became a part of this

‘group’'s functioning, -but these Vere less guided by the teachers’than Group

S One’ fi€ld studies. - ' | ’ . .

. 2 'Grggp Four. students--the most seif-reliant-~were not required to fu1fi11 a
= contract in pursuing their studies. Rather, these students maintained a log--* -
anwacademic lédger--which recounted the pursuit of an individually chosen ’
£o topic or topics. ,Students in this group were required to utilize various
a7 média in their investigations: Consequently, a* final report from a Group Four ' .
student would often be’ the ‘result of reading books'?ﬂd magazines, observing ] Y
. f}lms filmstrips, using £1lm loop proJectors; recording interviews, and the .

s ‘iike. Topics” chosen by these students inc1uded investigations of towns,

., .2 gtates, countries, careers, the enVironment, and animals. Examples of :Phase

: . - - > . . *
e - R ", , " L , 3 « f
B s ) 3 > o . . . ,
. P . - . « . ~
» “~ . . < . . ’
. . R , L.

» 4 [




\': ’ . P a . o .
| . . . 4
- ' - 14‘
. PR . . Y ‘ ’
éiii ' '+ o contnacts uage be found in Appendix IIlq,Appendix IIi»contains suggestions
o ’ to Group Four gtudencs for Field Study Topics. fi'f(i : ‘
} » . . ‘A' . - N - .
. - . . r

As Phase Two qf the a.m, process was entered in January, student ‘reactions’ to

the S K.E. OrQanization were again sought.. Sqme examples of these reactions

i .

. appear helow: . _ - ) R

] ’ ’ - 1
1

l'I don t'like that the third graders get to eat with us\ W

i

N ' “I like the S.K.E. Goup (sic) because we're close together
3 . B . I like the S.K.E, Group better than‘'it was at the beginning. -
- ) Some things have improved...I think that ,we have a ‘better .
contract."” . T . . .
- " g'ﬁl'he noise level has gone. down...l like it because we can work -
v where ever ‘we want." . ‘o, .-

"I think-the S.K.E, Group can be improved if everyone would be™
" honest like if you ctake Something you should give it back...I

like the S.K.E. Group because when you walk around from room -
" to room it makes you feel grown up."

\‘) ’ 1 like having different activities like Frenchiand decoupage.®

’ E - '"How come third grade get out 2:30 (sic). 1It's not fair to us.
Now.getting to S.K:E. Group it very nice.(sic)...And once 1
got adjusted to.it." I love it...I ‘have no. complaints

.

"1 don t like the report card the S.K.E. Groupvgets.. I think

, .it's to complacated' (s1c) v Y . :
: v "I would like to stop filling in schedules.” - //ﬂ\\ < ’
. ‘Sometimés there isn't enOugh time.to get all your work done f

for the week .’ '

) Process “a.m.," Phases One and Two represented the greatest organizational and
instructional changes for S.K.E. “staff and students. It was during the morn~
ing sessions that mniti—agxng“was most often attempted--for‘the purpose of
bringing abeut both cognitive and affective learnings. FolloWing is an
explication of the 'p.m." Process--one which basically’répresented a depart= ' )
mentalized organizational pattdrn for the instruction of science, social ‘ ,;/ 'Qé

* .
scudies, and creative writing skills.
- ot
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;éi . PROCESS pum.l(See Figure 2.2, /g; S . - %
' . L * / , 4 ’ : . ) B
. In the afternoon, S. stuéznts gathered in.their respective homerooms and .

sc1ence, soCxaI SQudies:'or creative writing.. During this period of €the
. # . B . & ¢

school day, thé homeroom groupings remained intact; Mrs. Seidel taught - .

iting,.Mrs. Karl social studies, and Miss Erwin science. Id .

I3

nce‘the third graders had been dismissed at 2: 30 p m,., the ﬁJurth graders

,4ou1d regeive assistance in completing work from one or more o the three

teachers‘and the aide. Once a week a fourth grade c1ass-meeti g was held

. . dpring the final half-hour of the day. Topics discussed during these class |
meepings often encompassed notions of non-academic democractic|

&etision-making using ' choice of option®. exércises awareness of .individual B

11v1ng2

. ;” d&fferences, and the development of Eolerance and understanding for peers.

> - .

. . 7 // / : . ' ) S )
! J ‘ ~ M « . N ' -
J /’ This, then, was, the S.K.E. Program as it was originally designed and as 1t T

s later evolved. The final section of this document w111 endeavor to describe

'; the instruments dev1sed or deemed appropriate for use in evaluating output

B L . 4 - .
- factors or products. ) s i

_OUTPUT FACTORS: -, =~ . . A
- .\\ % - - ,“C" . ’ e . a” ¢ e K .4

' The product componentr of this document 1s d1v1ded for sake %f c1arity, into .

three §ub-components. The first sub~component is .entitled the Dimen31on
: Assessed * and represents those areas of chi'ld development and achievement o ﬁf
o - e " "
which were given priority ia eva1uat1ng the total 1mpact of the S.K. E. Program. : ’
4 . . ¢
o Dimensions assessed .as may be seen in Figure 3.0 were: - ' ﬁ o
i - . &
L] -l 0
. 1, _“The re1ationship of the child to theoschool R ?
‘ ’ . 4 - i . ! ‘J a
. .-, 2. Thé attempting to engender in éach child_a sengse of curiositx;
J o et flexibility; mobility; a positive reseazgch orientation; the ‘.
. ’ capability to work independently; the deévelopment of decision- /
* > . * i N N
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It should be stated here that;attempting to assess cognitive gain withim the

" common to the control . In effect, the organizational and teaching arrange-

; viewed 1nitia11y as an “experimental” program ag much. as it -was seen as a

. lack of a true experimental design is quite understandable. .

. - Yoy T, .. / ' ; .
making capabilities; and, the development of posifive peer=
relationships; : ) _ .

.
e . . - - . R P

3. The assessment of significant/non-significent gains in readingj;
4. Parents’ reactions and .opinions;. - o IR
5. Teachers' reactions and opinions; and;

6. Principe}'s reactions. and opinfons. ' L R

- ——

framework of a true experimental design was early elimlnated from consideration
in the determination of the evaluatlon process, .There&were a number of sound
reasons for this decision: First of all, true exper1menta1 designs, with
carefully devised controls,'are--despite protestations from some~~still rare

in the educational administrative literature and research below the’léVET of
doctoralﬁdiSSertations, and then only in schiools with a strong empirical-.

reséarch orientation. Secondly, it was thought undesirable torlabel the

s .R.E, Group a "do-something group,' because the natural implication would be

 that of the control group being 1abe11ed a ’do-noth1ng” group. That, of

.

course, w0u1d Jhave been absurd. Thirq, the use of a control group would have

required the matching with S.K.E. Xoungsters of 70 like youngsters in such

" variables as sex, age, I.Q., Socio Economic, Status, family background and. the

like. Such a population, although.probzbry*obtainable‘in‘Summit‘tWould have

had to have come from only one other e1ementary school-~-one in which only a \

_se1f~contained classroom organizatlonal pattern was evident and in which the

' ‘curricular materials. matched those available to the 5 .K.E. Group __Adhgtion-

ally, the obJectives held for the §. K .E. Group wou1d also- have had7to be

* ments would have had to be viewed as the 1ndependenL variables and cognition

in reading as the dependent var1ab1e. Further, the §.K. E Program -was . not o

simple reorganizatlonal patterna Given these .and personnel constraints, the

- -

’ . . \

Well accepted as a means of determining significant and non~significant gains,

however, is "the use of inferential statistics. °If annpxperimenta% group mean

(averageyrincreaseé,significantly from A_ to Aé over time as determined by .
) .

"1 ohe as gl o

>



- . - “ ~
- . : 1Y * < /e' ’ . 190 ‘ ‘
‘,i statistical techniques,'ft'may be inferred that the result is attributable to - |
. P .
- the program. Because an effort was belng made to conceptualize the S.K.E.

. Program as a replicable pedagoglcal system, or method of functioning, galns in
cognltive ach1evement and 1n attitudes toward. school were subJected to
stat1st1oa1 analysis, More will be said of this 'later as the {nstruments

devised to assess the above prlorfty diménsions are exp11cated.

» . .

«
«

' - N

- .

The second sub-component of the product component is that entitled in Figure

T 330 “Operatlonal Procedures. In order to assess the six dimensions presented

-t

ear11er, concensus on technlques of assessment ‘was necessary among those

responsible for S.K. E. Consequently, each prlorlty dimension was def1ned by

- : means of a specific instrument of measurement, such as a reading test or ,
. attitudinal survey instrument, or by means of a consiructed &nstrument, such
as theiquantifiable student and pareat questionnaires which nere devised for
e partial evaluation of the program. The operatlonal proceduresnrelated to each .

) d1mens1on of behavior assessed are ‘shown below:

g 1. Child-School Relationship: This dimEnsion was. measured by
°\‘) . .+ a commercial instrument called the “Self-Appraisal Inven-

™ &Lory," produced by the Instructional Objectives Exchange. .
C Specifically, one sub-scale-~"The Attitudes Toward School Sub- n;w;
P scale"-~was administered to gtudents twice, once as a pre- e
v ’ test measure and then as a post~tést in order to determine

" whether or not significant gains had been made in making

' students attltudes toward .school more pos1t1ve during the year.

' . 2, The dimensions of curloslty, flexibility; sense of responsi- o
® " : ‘ b111ty, decision-making capabilities and the like wete assessed .
‘using a student questionnaire designed spe01f1ca11y for the .- '
. o S.K.E. Program students. This questionnaire consisted of 25 »
- . items, fGllowed by a erert Response Scale. 1In additionm, ,
' students ‘were asked bnce agaln to write their 1mpresslons Qf -
the program. - Lo

k2 ' 4 't : : «

N . 3. Cognitlve ‘gain in ﬁéading was, assessed by pre and post test iy
measures using alternate forms of the Gates-MacGinitie Readlgg
i Tést, Survey D.  Gains were computed in terms of .ray scores
) e, and/or grade equ1va1ent for the third’ and fourth*grades in
the Reading Comprehenslon Subtest.l <! .

- ﬁﬁg?ﬁarent opinlons and reactions, were elicited by means of two

o technlques- - . . )
) - a. A parent questionnaire which was sent ‘to each e
ej o ‘ . ﬁamlly with a ch11d in the S.K.E. Gro%p, and

. - .
. " . * N s ) , \

b. Parent Téstimony in narratlve form. o

ERIC : L -~ ";"22 - . o .
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_~ 5. Teachers! react}yns weré sought by means of a narrative state~
" ment from each. - - . . . .. .

-

. 6. The principal's reactions and opinions were also sought in.

narrative form. . - v s
B =’ - ‘e

A iﬂ) -

‘The comprehensive evaluation effort made by those responsible for $.K. E pro-
duced, of course, dffférent "Résults.,"” These results constitute the third aub-
component of the Output Component, and the ffhal section of th1s report. Re=~

sults for each of the dimensions assessed will be presented as they appear

s

above,

1. Child~School Relationships, I1.0.X.; Attitudes Toward School;
a. Grade Four: Using the "t'" statistic for computing
significant differences, it was found that there
was no significant difference between average pre-
and post-test results for this group of students.
. Although the averdge score dropped .73 of a point
this difference was not significant and can therefore
be attributed to chaace. , What may be said of this o
group is.that since their average score on both the . - .
1:0.X. pre and post-tests surpassed the median of 10,
they began school this academic year showing a
‘ positrve att1tude toward schoo}l and this attitude
bﬁ“, . " hag been malntained or at least not harmed, by
° . membersh1p in the S.K,E. Program.: ‘Whileé there were,
’ \\of tourse, individual gains and losses, as a- ‘whole
the group maintairied comparable attitudes toward
scho l\betWeen September and May of this school year.

P

w

’

Table 1.0 presents the computational re8ults for
. - fourth graders below:.

g

,/

_ RAW SCORE DIFFERENCES AT THE AVERAGE OF S.K.E. FOURTH GRADERS <
ON JTHE ATTITUDES TOWARD SCHO¢L 1.0, X INVENTORY

7

Pre-Test }Post-Test ' Mean of . 7Vt" Value g Probabllity
Mean * ' Mean ' - _Difference b 8 AN :

. 14927 - -+ 13,54 -73 .o-.82 >(1o T~
’ : R TABLE 1.0 o g -

. b. Grade Three' As Wifh thexfourth graders, the third
graders showed no significant gain or difference in
their attitude-toward ~school scores as meaSured by. the
" 1.0.X. Inventory ‘While there was a slight gain ‘on

P . . 2 3 . . X -

~, R

“~r

bI,v'
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" the average, there is no evidence to substantiate
N * this phenomenon OutSlde of the realm of pure chance.
w_ . :\ . :Here again, :students.in this group-began the pregram .
T “with a positive attitude toward school and this, ,
“attigude has been maintained throughout the year. '
Table 2.0 presents the computational data'
! 1
RAW'S ORE DIFFERENCES AT THE AVERAGE OF S K. E THIRD GRADERS _:ﬁ?
g ON THE ATTITUDES TOWARD SCHOOL 1.0, X INVENTORY
Pre-Test Post-Test , Mean of ’, R s C s
Mean Yean ‘ Difference Bt Yalue Probability
Y 12\.08 * ]:2.22. - . x”-e“; .14’ : > l.2 e . .\‘ p >._.}10 ‘ }‘
. TABLE 2.0 ' « N
2. Student Reactionms to-the S.K.E Program and the Attempts o v

L4

N

measure -curiosity, f1ex1b111ty, responsibility, et. al: \The
25 item student- questionnaire used to--evaluate this" dimension
of studenL behav1or .appears as Appendix IV, Summary reaction
results are presented in the appendix ‘for each grade level ﬁ
and' for the total S.K.E. Group. Highlights will be presented
here in terms of total’ student redction to se1ected r;ems on
the questionnaire. . = ’

A

When asked if they 1iked school at the end of the year better
than they did in September, 7C% of the total group agreed

that they 'did. Sikty-one percent. stated that they 11ked this -
year s schooling better than the previous year.

- e d

In response to t ‘he item concerning heightened curi081ty, 717,

e ‘of the fourth graders-and 81% of the third graders fe1t that

3
[
v,

their curiosity quoticent had been increased during the year. -
Seventy-five percent’ of the total group felt that they. could .
make decisions at.the end of the year more edsily than at the
beginning A . P
- In regards to p1ann1ng personal,Lime more effectively, 81y
of the total group” felt thag they -had made gains during the
¥ear. Ninety percent said ‘that they were better at seeking
‘out research information than they had been. Eighty-one .
.percent felt more, confident when starting something new, and
84% liked the ided of mov1ng around racher than staying £n
. one room. o . v
A mijority (817) said that ‘they had made more friends this .
“year, and 65% stated that the new report forms had aided them
" in knowing what they hall learned and what they still had fo
-learn. Fifty-four percent of the total group (62%-third grade;
43%- fourth grade)’ stated that they would Tike to be in a 81mi1ar,
program next year. . v

*, =~
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Typical student comment s regardlng rhe1r year in -S.K.E. ~were: "

"I*like the 8. K E Program very much:- I .think it is -

y o great to go out 4nd ‘learn by yourself 2
; "You ddn't own your own desk. L ’ .
- R - po s 7.‘_\ . |
Lo l't o "L don’ t like it because they give you bard work “and. - oo
ST SRR NN make yOu do it all the time." ' .~ . .o .
N . 4 : . ' v
- . "I like the S.K.E. Group because you can find more ~ )
. Lnformatlon N K
T 2 L "I like the S .K. E group because y0u get a lot of s
’i;,.g>\' . "' . opportunltles.“ . . T . . .o

7 3, ;Reading gains: . . ‘

N
-~

- e e . a. Grade Four: - . . -
oo i (1) Raw Scores-~The gain in raw scores at the average

S for fourth graders in the'S.K.E. Program was . L

R " o i "found to be 5.92. This flgure led to the calcu~- .

‘ _ ldtion of a "t"-gtatistic value, which is significant . »

T - - at the .G05 level. That ig, there are less .than - ’ )

) S - * five chances out of 1,000 that a change of this =~ ~ o
\) R S '.magm.tude would be attributable solely 'to chance. -
ERX ) L ‘One can infer from the statistical computations h

' . that the S.K.E: Program contrlbuted highly ‘to this o

; gLt galn. (See Table 3. 0) N ; .

. 3 y . | . /,

A R T\ SCORE DIFFERENCES AT THE AVERAGE OF S.K.E, FOURTH GRApERs ' .//

* ON THE GATES—MACGINITIE READING COMPREHENSION SHBTEST : .

HPORUE " “Pre-Test.’ Post-Test Mean of . . ., -
. g = 7 Mean ~___Mean ¢ :Difference ~_Value Probability

i

. T . - ; " - - Ve
32.76 38.68 -~ 5.92 _5. 533 . p. %.005 >

>

* L e} . LT i \ ) . . 3 ' N « B3
L - : : ' TABLE 3.0 ! ‘ Ay -
. = ,

¥
4
{ .

E " (2) Grade Equivalents: The average grade equivalent . (

' ' rose from 5.0 to 6.5-ra gain of fifteen academlc oa e

) months. The growth expectancy for S.K.E. .fourth - O
- graders was 12 months during the S,months duratlon, .

' As can be readily seen,vthls expectancy was’ sur- K

- 2 . passed by three months, and would seem significant . Tt

. as reflected in the raw score gain above’.

f . [ »
i . . .
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e

4534 GRADE EQUIVALENT GATN AT 'J;HE A‘E'{AGE} OF S.K.E. FOUR’I‘H GRADERS
;{2 .+ ON THE GATES-MACGIN TYE READING co

e

« pe A

Preﬁm“ __ Post-Test = . 5, ‘ T
Mean - ‘ " Gain \\ W P Expectancx, - 'Valence

5.004 " 6.480-. . . 15 months Y YoByonths -~ '3 months

T TR - N ¥;~w7qu . - =
L e mmESo /T
. - R Lo
b:‘ Third Grade' Grade Eq;;valents-éThlrd grade mEmbers T )
e - _of the S'K.E. Program ‘made the more dggmatic gaiu‘in )
y readlng comprehens1on. The gain at.the average was v
. 8 academic mon;hs--one year more.. than would be expecqéd
% $from an average population and gix. ‘months more- than

- exgectancfﬁfor th1s capable group of youngsterg.‘u‘,%.

,,

GRADE - EQUIVALENT GAIN AT THE AVERAGE OF S.K,.E. THIRD GRADERS
ON THE GATES-MACGINITIE READING COMPREHENSION SUBTEST

v - . -
S

Pre~Test Post-Test - ° . - .

/ %

~"Mean - Mean Gain | - Exgectancy Valente

4.110 © 5,925 - 18.ii months < 12 monthS' - ozmopths
]

TABLE 5.0 P

4, Parent Opinlons and’ Reactions~-The.parent questionnaire,
1nc1uded as Appendix V, revealed the following: “Seventy-
séven percenL felt that their children enjoyed coming to-
school more in May than in Septenber. Seventy-eight percent
of the parents felt that their children*exhibited more .
maturity in Q§£18i0n~making, 667 stated that their.children
assumed more sponsibility at home. Seventy~two petcent of
the parents felt that their children voluntar11y shared their

school expegyiences with the family; .562% said that.the children.

used more library-type material at home., A

E - { .
Only 40% of the parents(as contrasted with 65% of the children)

felt’ that the new reportirng system increased their knowledge‘
of the chlldren s school progress.

Letters regardlng S.K.E. were also received throughout the™
. yeab. Sample excerpts, both positive and negative are pre~

sented below- (SLudents names have been om1tted)
<

a. ‘1 atrongly support any experiment which offers a-

positive alternative to the traditional self-contained lﬁ;: 5

. ‘classroom and encourages children to begin taking
responsibillty for their own learning. I am satisfied
that this is being done in the SKE group. The weekly
contract envelope which came home to be signed and the




'iii_ ’ ., ) very deta1led progress reports ind1cate that skill T ¥
el ' areas are not being neglected I know that in his - -
“ L. %free" or unstructed time" vends to be a-book— - .
- S worm and chis has been a_source of concerng quever,
when asked what he wants to be when he. grows ug;,_
SRR says, "A’ puppeteer, a printer, or a writer.” He o
used to want £0 be an ascronaut. So I concluded .that
. . at least some of his school experlences -have be%n o
s T .1nfluential ' P i

-

L el -t

L. (My son's) daily contact w1th ‘a large group of students,

. . . ' impossible in a “closed‘ classroom; encouraged him to o
. i make .many new friends’. When his grandparents'v1s1ted . - .
. . Fit - recently, they noticed a new openness in his personality

' =¥ 1think it's due” to his new school environment."”

P . A~ b. '"My child always enJoyed school’ until exposed to the
unstructured env1ronmen€ .0f ,SKE group. Original en- ° .
. --* thusiasm now ‘restared 51nce placed in more structured .,
4 - group. *The .objective of ‘primary education is..té téach_ ;
¢ L ) fundaméntals. As a parent; I am not sat :isfiéd that
= sufficient emphasis is. being?placed on these fundamentals. . .
. iy - .
.. "While we have w1thheld any criticism of\the SKE Program . va
, - from our son, .he has for the first time expressed no

\" . enjoyment in school this year. We are: certain the

"™
:

0

.

g teachers, have worked very ‘hard/to develop the.’ program
but it apparently.1s not in thd least to our_ son's
liking. prior to this year he has always thoroughly
enjoyed going -to school and advancement thmough the )
year was readily discernible. It appears to us both <.
this year. that he has made little or no progress. The .
boy himself has made the statemeat to ys 'I didn't . . )
‘ learn’ much this year." " e o e : ’
’ . .} i 2 e
) ., ‘d. UAs a paren w1th a child that }ust comoleted a year
.- S ) in the SKE Program, I would like to voice. my unqualified i s
S S endorsement for - ‘all its aspects.. L . » -
. T 3 * R )
Having four children in the Summi ¢ school system, I - ‘ "
_ have been asionished at the almost’ amaz1ng‘transit1on L . -
. .+ .that this program has brought abougt in my daughter s ~ ”:~
. interests and activities. She literally ”throws' ’ J- i e
_ . — —hersebf-into everything that she row “Goes.s' She meets -8 .
.- . all her school tasks as a new challenge and with great
' excitemeni direcis her energies towards completion with _
- - ingenulity. She is the first of four to have gone 4
X w throygh an entire year=with no feeling of frustration. ,
; ’ Her trials only seef to-help her.. Perhaps most im- ’ , e
. pertanily she has gained in macurity in her approach - .
3 ) . to both school problz:ns ard ¢n her.re atlonshlp with . . w0
R ', other members of the fumily. I canmo{ récali ‘an. evening’ S e
. . ] ‘when she has not enthusiastically dugFlnto some research

-

. : f A, * .
. < . 2 .
-
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book or ‘worked on some project for’school, and
she does these: things 1ndependently W1th little

_encouragement from her panents.

"I can only.wish that,my older thrée children hag

had the_opportunity to attend classes as interesting,
challenging, and personally tailored to the needs"
of the child, My thanks to the Board of" Education
and Wilson School for 1972, - : .-

IS
- e

Teachers'® g‘ginions and Reactions~-Each teacher listed positive

and negative reactions to the program as it had been designed

and evolved <! Mts. Karl saw as positiVe features:.

Hl'

The ability of somle students to become totally or
semi-totally independent thinkers and workers.

o,

y 2. Th increased ability for some to verbalize interests

3.

b

5.

and pursue “them. ) _~““f o e
The ihcreased ability of some. to show creative insights,

]
»

Increased”pupll involvement with more people as the
year evolved - extended friendships which may not have

‘bccurred traditionally. ’ .

.

A.more-relaxed pupil-teacher relationship.

#“ﬁ,w6~w Experience of some children to ‘truly achieve a sense,

of’ personal satisfaction (especially the "slow" student)

-

v .without it being locally broadcasted
' 7. More opportunity for individual help and guidance."
' Mrs. Kirl also saw as negative features the £Qllp§ing:
, .
€ . " 1 N ) 7;
- ¢ 1. Noise. ‘ ‘ ..
R . v a B
2, _theft. ' : o
OO i '
3. -Lack of consideration for materials (breakage, loss
erunched up, etc.).-
4, Lack_of_appa;ent-selindiseipline—in—haman—relatic
e . ‘ areas.
a o v ' - ,
5, "Attitudes that S.K. E. means that no work in the . . | o
> traditional sense is required - a total belief that ‘the
morning block is 'free time’- (on the part of a few)
-
6. Increased opportunitz for ‘some to get more socially

lost." , K o

. . L4

- [}
.




* + 4, The program allowed for better interaction amOng

1
A,
33

Mrs. Seidel's positive comments wererlisted°
ﬂl;’ The teachers working cooperatively resulted in better
e evaluatlon of individual child, - C

2. A child.with a personality clash or one with dis-
ruptive ‘behavior could be given to another more
Sultable teacher (personality~wise) to work with.

3. *ltwas very beneficial to share and use the varied )

.¥ teacher talents and strengths.

¥
ot

the students (sacially). . -
* 5. 'The program allowed for children to relate to more
than one teacher. .
6. The program allowed for children.to work at their owmn -
rate, commensurate with their own potential.

?

7. The program allowed ‘the promotion of greater independence

on the part of ‘many of the children." ’
Mrs.. Seidel's negatlve comments:
. = .
1. iNot enough !'joint" planning time for teachers during

u school day. - , T

v

2, Physical set-up'made it easy for a 'few" to get lést
~ and ”hard to-find "

3. ReSulted in too mpch movement and loss. of precious
“time.

1 ¢ -

4. The progran, though enriching in other ways, did net. .

- allow for as much material (curriculum wise) being
covered Co L >
. . X B
5. Lébk of materials. ‘ 2

.
0

6. Didn t provide facilities for those who preferred or’
would do better in a mofe structured program (3elf-

" "1, Increased independe.ce fiom teacher direction pnd

S 29

contained classroom). ) v ‘ Ve

'Mi;s Erwfn's positive Tigrk included: ‘ ) B

e

“ .

approval on the part of all children. . _

4 .o
2. Increased student abilityzto plan and carry through:

/ . o .
“

-




3.

6.

~

e I

Increased abiiity-to make decisionms coneidering all
positives and negatives. Most are more willing to .
accept the consequences of their actions after the

.

decisions. . o . ,

Less discipline problems, in the fraditional sense of'term.’

Increased ability to. approach a new situaéion with
confidence and w11t1ngness to chance failure.

Greater pupi1/pupil interaction on academic and social

*levels. Greater tolerance for differences in other
/children. . R
’Incr'e,asedj library skills. - -

7

Better self-image on part of prev1ous1y moderately or
totally unsuccessful students.

.

"Evolution of new ways (new to us) of looking at
children's needs and so meeting them more successfully

Interaction of SKE teachers and ultimately of most of

¥ .
staff. o
PR ° [—

) Evaluation ofﬁchildren in terms of skills inetead of.
. teacher opinion. L .

- ‘ - b

Less tension on part of chi1dren--more real life basis
for action and reaction. ‘

.0 hd

More'human/human interaction .teacher to pupil, Less’,

" rauthoritarian, more informal without a logs of respect.
- i ) )’ .

.. ‘ . 15,

,16.

H.
4 R 1.
. ¢
‘ ‘2.
« -t
/ .
1
) L 3,
. .
r\) ~ 8

of

Negative features as

Emphagis on life-skills, 7
Emplpyment of aide for acceleration.

Increased awareness and acceptance of creativity as
part of life. ' R Vo

- - i

A -
- ¢

determined by Miss Erw1n congisted of

AN

" Pregram weak in-traditional areas of curriculum--not

as mucl content was. covered; not as.many concepts
were discussed. - -

»*

No provision made for tnose children, Mho seem to need’

- one teacher, o,

.
» 1 \

Too great 4 delay'in providing necessary structure for
those childreén who need it; then providing,that
structure for those in such a way that these children
‘were 'the failures."

T B0 :

.
’ . ’
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- “Q % »
", ‘ ) 1 o
4. “Too long accepting -the fact that children don t ;'/ “ .
- automatically gravitate toward 1earn1ng/centers but
must be required og d1rected ' ;o . .
p . ’ *
5. Insufficient learping center/materlals either teacher ] , !
made or bought. . o /” - .
. . ; . .
_6. 1Insufficient provision for'children 8 need for “a place .
"7 of their own"--carry-alls broke and vere not "sacred” .
enough ! ; N
/x'
7. Very primitlve concept of persbnal property and limited
persondl respon51b111ty. « T
8. No teacher structure: for those children who are bright ) ' .
but unmotivated. 4 ) L .
9. Totalby inadequate provision for parent conference time
within the normal teachet hours of:8-4.
10. Inadequate pnovision for discussion-type activities. . .
11, Inadequate provision ‘for 1arge-group (traditionaldy R . ” g
homerooms) projects. . , 5
12. .Insufficﬁent programming for low math students. "
. . )
13, Insufficiént time “for that ch11d who needs time just ‘
to ta1k to the tedcher.: - P . -
14. Lack of enough sma11 group projects--activities ?

. initiated and organized by children, : . ‘ g

-
]

Principal's Reactions and Opinions--The Principal sought to llst

'"1. Increased opportunity for interferring with' the property

3. Lowered opportun1ty for pﬁrs“it of long-range‘*

* strengths and weaknesses of the program. These are- presented
~ here "in their entjrety, beginning with the weaknesses of S.K,E.:

of others. ,
' ' P
2. Lowered opportunity for p1anned small group’ ‘work,

group projects. N

4, Uneven applications\ochtandards for acceptable work
(spellin%, grammar, he 1dwr1ting) . ..

A

5. Overly prdcess-orieuted yrogram."“

! B ) -




\é’ 7+ The Princfpal listed asistrengths of the program:

) ) ) ‘ -
M. Teacher commitment and effort expended which has . oS
¢ " lead to professional growth. ; Co

.2, Opportunity for upward growth for ‘children academically

- was realized”by a number of children.- . . |

> 1 3, Increased individual responsibility on ‘part of all . ‘, "
e ‘children in thé program. e : s

. 4, Increased skill of pursuing ideas and topics by all ’ {
. children. ] . ’ ) oo

L. f

5. More ihdividualized opportunities for learning in
subject areas.

. -

6. Expanded opportdnity for children tfo relate to school
’ Ain new ways, particularly in tqe creative areas.

7. Improved decision-making ability on part of students
. . at school and for scheduling time. -

A . T - Improved self-concept of several children who had
previously found school a defeating. situation.

. . o~

"9, Improved behavior of‘acting~out:children.

N 10. Negative competition de-emphasized.” ) o .
a .. . . " . . . ’ . ’ .. 1‘
‘ Summary Statement: i '

- i

\

While much of the controversy surrounding the design and,implementation of .
"$TK.E. has no doubt createdrimpressions of different types in the minds of
many, the attempt t6 here conceptualize describe and monitor the program P
purposes, methods, accomﬁlishments, and shortcomings would seem to- help to
. .

or not 'the program has been a success, . . -

. ! 3 - ’ ~ *

[y

® create_at least a balanced perspective ix determin:.ng"individually--whether

.

S.K.E. has beén seen here as a multi-faceted program.designed to simultaneously
. do many things to enhance the educational development of different children. |,

‘

?or this reason more than any other, an unqualified answer to the question, -

e

"Hag S.K.E, been successful?" is virtually impossfble. Viewing each facet of

" the program as a ‘discreet entity, however, it is possible to, generate some con-”’

clusions relative to the program s succgss or -lack thcieof. . T

»
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It is clear, for example, that significant cognitiveigains in reading vere

nmade by students--at the average--in S.K.E, The third_graders gained more
than the fourth graders, but both:sets of.gains were significant.and outside
the realm-of chance‘happening. Students, as evidenced by their responses tol
the student questionnaire, reacted in general ‘favorably to their school

experiences ‘this year. They_saw the program positively affecting their

‘curiosity, decision-making ability, personal planning, and research'skillsl

Theé program seemed to increase their confidence and broadened their circle of

friends. Student comments‘were both negative and positive at the beginning

of the program,<during its transitional phase, and at the end of the year.

Concerns changed with the program; comments about noise and confusion became

_less frequent; preference for multi~instructors appeared. Whgie students’

attitudes toward school did not show a significant positive gain,.initial

attitudes favoring school were maintained.

!,

The parent questionnaire revealed that, a majority of S.K.E}vparents perceived
positive behavioraf changes on the part of their children at home. Patents
characterized their chi1dren as enjoying school, having acquired more
maturity in decision-making, being more intense‘in persona1 Anterests, using’“
™ more library~type materials at home, and becoming more efficient in organizing
persona1 time. Parent letters are both positive and negative. It shou1d be
noted however, that accolades and criticisms generally represént the extreme

reactions, and in the case of S.K.E.--as the letters attest--this is so.

- .
. - -

Both the teachers and the‘principal pointed up’ the program's strengths and

weakness. 8e1f-re1iance and .a degree of 1nterdependence among students

emerged as consistent strengths. These become more significant as resu1ts

because of their professed 1mportance in the teachers' intentions when de-~

signing the programt Seen as a weakness was the perceived lack of provision

~

for the student in need of a struetured environment--or at least more * ..
A 4

structured than that prov1ded by-S.K.E, even after re~group1ng on the self-
reliance dimension. The faet that teachers and, the principal sought to expose
program weaknesses exists as evidence of an open c1imate--open to criticism,

’

open to change open to.imprgvement.




' program would seem to have accomplished most of fts stated objectives. The .¢

AN

L} - ‘ ) T . A ) ,‘
Table 6. .0 p. 32 was' drranged to permit a rapid summary of program résults.

As may be seen, the pos1t1ve results outweigh the negative. While individuals
w1ll View the table differently, that is, according to the priority value which

'they feel should be given to each dimension assessed, taken as a whole ‘the

S K E. Program was ailigently designed implemented constantly re-evaluated, /
and produced many of the results desired. In eddition--despite controversy--

it exists as a replicable educational program, de81gned to bring,about

affective as well as cognitive changes in children: To that end it was ; , .

successful, and represents 4 departure from tbe'traditional - 8.K. E., perhaps

- N
more than any other program in Summit's elementary schools, sought to respond o
positively to today's educational revolution--by daring to bring about chatige .
KR
¢ in a concerted effort to improve the education of children. .
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_ R T . —_— <
i * . . I3 .\ _ @ *
4‘ . AN R -
i
- . v s )\ )
- - s, f
v A\ S .
. ’ B .
- ‘ - ‘, P Al
* ¥ . -
\ 1 ’ . -
" A\ v - =
. [y
' [
- 5 u{‘) -
- . - . - -
’ ' ’ d
A - . ',.t,
), . ] . 5
} ; T -




CE : . B PO
. - - 32.
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’ A 3 -
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— __,..;._“.., PE— - 3 — . ) . A
. | GENERAL RESULTS o
S.K.E. PROGRAM
Positive | . Neutral ! Negative .
) T - (no chan - . 1
1.0.X., - 3rd Graders, . . . . : . ., . X - ‘
I1.0.X., - 4th Graders, . ... . . . . . C X, _'__ . )
Student Questionnaire ... . . . . , T X -
\ Student Comments. . . . . . . . . . X;’_ A . ’ ~ X
'g : _Reading Cbmprehenéion: Raw Scores - B o -
‘ ’ ) 4th Grade. . X .
‘ Reading Comprhension: T . ; -
er? Equivalents - 3rd Grade . , . =~ X ) — )
) Reading Comprehensi®n: C ] . ' . e °
\J .+ Gr, Equivalents - 4th Grade . , . X '
Parent Questionrnaire. . . + 4 o o o X (excépt for reporting system items ' .
.. ' - 7 .and #8)
‘ LY
- Parent Lettérs. .“. . . v .0 o . . . X T X’ ,
- Teachers' Responses (K) .. . . ... . X - X -
Mad ' . (S) ¢ o ‘o ¢« o o x = x R \'\ i
| (E) v v v v .. X . X \
. Principal's Reactions . . . . . . . X - . DX o \

1 - s
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.




. . . ¥
. gqe s Couwg |
Y . 4 ECS S 4
o . ) - . " ¢ |
- APPENDIX ONE == . -
. RS . P - ’ -
Y- . . ] =S . . - . , . ‘

* . . I, ea

o SAMPLE STUDENT CONTRACTS: - . .

S.K.E. Morning Press - Phase One N

. . M .




: ’ - T
. . ~ \ s s . =
» , . . RN 4
N h ‘ * ! - - - 3 f,:"‘
. " ‘¢ - : . .t )‘-7 '“'df.
.- . . a ’ - T ,34' B \,;
*y . - . . - » o
- * ¢ -
. ) | .-
’ o R o L -
- ’ \; . .
. é A2
X . Contract . - . ." ' A s A
" ’ o Veelk of
% . '
Name - Date: . :
{ K - < -
” . Mon, | Tues. ! Wed. | Thurs. | Fri. \
. s { . ' RS ’
Required ' { o . ' ! . : ‘
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. conference, dictionary, drs. Kaplan) ,
. . 2. % hour reading (Give title a! author . *
¥ 4 R
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% N B - . v N
1 . .o V4 "’ . J’{' -
3. Spelling.pre-test and test ..
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Name | ~

Coritract

Date . o

* Language f {.5

>

Use .these four txtles to wr1te a good story.

4

Remember - e good beg1nning, m1dd1e .

and d. Good sentenceslll +Periods and- ca 1ta1523.' ’ ’ )
%F P .

1. The sagic Car (It will take you anywhere., Vhere? What w111 _you do’)

2. Reindrop {Y ou are a drop of rain, Tell where_you go. What does it feel 11ke?
3. Footprints in the Sand (How did they get thére?)

v

about it?) Vhat will he do? .
Science ‘ d "
— P
1. Explore the idea bLox-(the one with the lightbulb) in the science room,
a card. Do what it says.

about’tosbe finished.

Take
You must wr1te up wha't the card ‘tells you to write

2. Measure three objects. Tell their measurement as" exactly as you can ih:~
inches, millimeters, centimeters, decimeters. If it is'big enough, also
give the measures in feet, yards, -and meters. ) -

’
«

Social Studies = ’ e T T

/, e i
1. Do one career {job) activity from the soclul studies ¥oom, is may take
more thgn one dpy to work on, Do a, .200d jo }!! .

2. Look at a map of the United Stutes. Make a 11st of any state names that you
'cannot say. . i -

:3. If you know the names &¢ all the states, make a 1ist of the 50 and next to ..
each one write the caty that is the capltul city: for that state. . .

I\rt . ; . , - - : ‘\ . '

)
o~

1. Dec1de on an activity that would show something about a book you have had a
conference on or that you are- planning to conierence on. [Explain your choice .
or ask for a suggestion from ks, Sch. or s, K, - We would like .to "show off"
these act1v1t1es as a d1sp1ay.

- - .

2. Plck out a shape’ (c1rc1e, tr1ung1e, rectangle, square, any‘quudr11atera1
pentagdn, hexa'on, octagon). Make a collage covering a full p1ece of paper,
Use magazines in Art Corrier, (3is: Karl's room).

v ﬂelpful hlnt - for c1rc1e cut out a ‘wateh, clock, wheel, letter 0 ete.

Free . . - .- - - . o . . .

s

1. Explofe some of the ideas in the science,, lanouage and social stud1es rooms
" that “you have not seen before., Try somel!! - . ‘ 9y

2, See if you ‘can help, oryan1ze .some shelves or ‘bookcases 1n the rooms (get
. % _ teecher’ perm1551oh f1rst),

-t - . .

3. Read. a magazrne or a newspaper.

34‘77717“How many states can you name without 100k1ng7 Their cay1ta137 -

~ ;‘.... 4040 ‘ .. .. B .7."_. ) " "y

4, The Man with the Green- Hair (How did his hair get green? - How does he feel .

:
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o/
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FIELD STUDY * . WEEK OF MARCH 19~ =~ .
. - ) ‘ : - - . >
Required: ' P e 3 .
1. Use at 1east.two of the following. Books, mégazines,:bamphlets,
cards. . oL - e L
2. Use at least one other source. -
’ "3, Work ‘on your togic-eyery day for at least one hour. _
Some of this time may be spent at home if you chqose.
4, Have all work completed we11 by Friday at 10:20. ‘ “
. 5. ‘Do at least three different types of activities,
. 6. Cover these.three topics and others of your choosing.

(a) History {(b)
(¢) . Location.and

. . 5 . ".

,Famous. people connected with your‘ecity, and
size.

v .
“ ’

YOUR JOURNAL

‘.

» ,,5.

(An extra five minutes a day on neatness’ and organization saves the .reider

should be written. neatly and legibly with

an explanation of what -you did and what you learned that day
Give the names of ‘any books, material

A separate sheet of paper with your.free choices and the days

1. Every day's entry
- about your “topic.
. Pbeople you used.
no2.
- you did them.
3.
4, A word 1i8t.

A list of books and other sources you used,

. inside.

L3

-

’

~

A cover thatewould interest someone in finding out what is

~

.

.
. .
.

-~ that's me -- a lot ‘of aggravation trying .to figure out what you-aré

saying or whete che next day s entry is.)

-

-

& . . R .

~
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FIELD STUDY 'i‘OPIGS - . - WEEK OF MARCH 19, “1973 . T ]
. 3 . »
Fun City ~ New York - ¥ .
. . . . 4
"One if by land and two if by sea" - Boston .
Lt : ; R &0 ’ 5 :
Who broke the bell?.- Philadelphia i .
Gold Fever -~ San Francisco 3 :
. Presidents and Cherry Bl&soms - Washington, D. C. -
Rock;x Mountain Backyard ~ Demver ) ‘
-Here@_ steer, there a steer - Chicago .
Washington Slept Here - Prenton . s
Mississippi Riverboats - New Orleans * . _ . :
» a ; !
:- _ - , _ .s -~
h ’ - ‘
) » , - M
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d ; FIELD STUDY Lo WEEK -OF MARCH 24 19,2;\%”%15 .
- M - ./‘. \ -
- " - When you make your choice remember that you are choosing‘ﬂbtﬁonly a person t Y
, but also a category. ' i §$g~ w S
Required: 7—¥—; SN .
1. With youyg topic you must: ’ ' " L
B ' (a) Find the life span of your person , ' .A”f ., B L
(b) Fihd why.this-person is famous ) . C
(c),Find one or two other- famous person who belong in the L
h -same category. : . ' .
(d) Find one .or two famous people who 1lived at the same time ‘) ~
as your person. , ) s
(e) Do what they did: Teach a 1essog, plan a battle give a -
speech write a poem like theirs, write a story.
2. Do at least three different activities.
\‘) . 3. Have at-least three different sources, -5
" ,‘ai - '¢ " t . .
. 4, Have at least ten words on your word list that relate to your
_topic? They must be spelled correctly and you.gmst be able to )
: -spe11 them., . - ) ] . ‘ . o
5. All journals are to have been checked by, a good spe11er (preferably .
- someone older than you) for misspellings. Na journal will be accepted \

with more than five words spelled incorrectly ,”““
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FIELD STUDY . e

>

‘ - N1

‘AUTHOR - Mark Twain -

COMPOSER -‘Stephen Foster, . . /

R -

EXPLORER - Kit Carson

INDIAN LEADER - Cochise

’

.INVENTOR - Thﬁpas'Edison .
MILITARY ﬁgADER - Ulysses S. Gran: / Robert E. Lee
NATURALIST - James Audubon ; ' - l '

POEf - ggden‘Nash / Eugene Field
. - .

PRESIDENT - John F. Kennedy,

\SCIENTIST - Benjamin Franklin - ' -

~eniar

SOLDIER - PATRIOT - Harriet Tubman -

- TEACHER - Annie Sullivan -

-

March 26, 1973

o
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'\ .- G¥M, FREE READING, OR MATH : i . -
‘l) . MEETING _ . : - - ‘ SR - '

LANGUAGE ACTIVITY
SCIENCE ACTIVITY ‘
FREE = ' : - , -

i TUESDAY: - “ ' " Y

FREE READING - . ) ST :
REQUIRED SPELLING ACTIVITY ‘. . =
ART ACTIVITY . ' ' -

" ‘SOCIAL. STUDIES ACTIVITY ' g -
'FREE

B
{

. WEDNESDAY:

SKILL GROUP .-
LANGUAGE ACTIVITY . CC .

SCIENCE- OR SOCIAL STUDIES
. ' FREE

\% ' - THURSDAY: . - - :
o FREE READING ' - S Y
SPELLING ACTIVITY OF YOUR SELECTION ‘ S
MEETING '
READING SKILL WORK (SEE MS. S. OR K IF YOU DON'"T HAVE ANY)
" FREE R S S

<k

" FRIDAY:' , : B S ?
FREE READING : . ' <
SPELLING TEST ‘ _ : 7
. MATH N L ’ .
- "CONERENCE OR SKILLS (SEE MS. S ORK) . : : -
" FREE : : '

- -

4
L]

PREE: Make an Qtttaétive poster- that can be hung telling others to«save out
EARTH, GRASS, TREES; WATER, ANIMALS. -

CY ‘.
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_ APPENDIX FOUR: --

3

- " PERCENTAGE OF RESPONSES TO
\ ITEMS ON STUDENT QUESTIONNAIRE
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- PERCENTAGE "OF RESPONSES TO

ITEMS QN -STUDENT QUESTIONNAIRE :

-

- (Total) .46 20

- — _;f
- EN w . QW 9 >
Can — o g o® o
' 0 LS<v 0 H.C H
o g oF o 0T wd
O 9O £ @a wo
' t‘o E gD g (o] ‘g. '3 g ..2 ﬁ . 3 y
PO ol 4w 20 AU—A® R -
Y : 5 4.3 2 1 (564 (2&1)
1. I like' school more now-thar— — . . :
. in September. (Grade 3) 527 247 1072 27 123 76% 147,
4(Grade 4) 32 29 14 7 18 61 25
(Total) 49‘- 25 11 -5 14 70 1¢
2. I like school more now than . . . -
last year, (Grade 3) - %8 21 127 23. 17 69 19
(Grade 4) 1§ 32 18 7 25 50 32
‘ -~ ~ (Total) 36 26 14 4 20 61 24
3. I know more things that I'd o . .
like*to learn (Grade 3) 62 19 14 0 5 81 5
) about than I did(Grade 4) 36 36 18 7 3 71 11
* in September. (Total) " 51 26 15 3 4 i 7
4. 1 take better care of my RN ) )
" things in school than I did - - : '
‘before. . (Grade 3) 31 57 7 .2 2 28 5
- (Grade 4) - 29 21 25 18 7 51 25
(Total) - - 30 43 14 9 4 73 13
5. 1 take better care.of my ( . _'
things at home. (Grade 3)~ 40 31 24 2 2 71 5
(Grade 4) . 25 43 . 18 3. 11 v 68 14
~ (Total) - 3 3 21 -3 6 70 9
6i I can make up my mind about .
most things easily (Grade 3) 39 34 10 10 . 7 71 17
. ‘ (Grade. 4) "29 450 18 3 ‘79 3
(Total) 35 41 13 7 4 75 12
I plan my time in school '
better now than I did in e : ’
%gptember (Gtade 3). - 67 17 6 10 0 83 10
. (Grade 4) 9% 257 11 7 3 -78 11
(Total) . 61 209 9 9 1 81 10
8. 1 plan.my time at home S ‘
" better now than I did in .
" Septembeér. (Grade 3) . .50 22 21 0o 7 71 7
. (Grade Q) 32 .18 25 7 11 51 - 18
23 .3, 8 68

11
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’ , T 46,
N7 .
- v . ! N
Y - _
¥ . _ : -
2 % g3y 83
. . L - 0. RS R 00
g 9B - 0F g
: - Q0 0O £ Wo o0
: 5E-58 o4 2B 2R 1
G G ZO0O AWM AW + -
T 5 .4 3 2 1 (5&4) (2&1)
) 9. Scheduling and keeping track -.
| of my things in school has : . .
helped me outside of &chool. : - R o .
) (Grade 3) 48 29 14 2 7 .76 10
(Grade 4) 39 28 14 14 4 68 18 ,
(Total) 4k 29 14 7 6 73 13
10. I can find information in )
books more easily now. -
- (Grade 3) 60 31 5 2 2 90 5
» (Grade 4) 50 39 7 0 -4 89 4 .
’ (Total) 56 34 6 1 5 90 4
- 11. I need much less help (feel . L/ i
i more confident) when start- ’ L7 //
ing something very new. A
' ) ‘(Grade 3) 48 31 14 2 -5 79 7
. ) (Grade 4) 36 50 14 0 0 6 0
J o ' (Total) 43 3 & 1 3 81 4
T, 12. I enjoy writing stories and . -
' .poems more than I did. .
~ (Grade 3) 38, 40« " 79 14
’ (Grade 4) 506" 18 68 18
) _ (Total) 43 .31 72 16,
13. I enjoy writing stories and ‘ - '
poems- at howe. (Grade 3) 38 14 52 - 24
- (Grade &) 18 43 . .61 28
S (Total) * 30 26 56 26
' 14. I tell my family about what i
happens in school without , :
P their asking. (Grade 3) 33 28 62 26
‘ ’ (Grade 4) 25 32 57 21
’ (Total) _ 30 30 60~ 24
15, I tell my family more about =
what happers in school than
I did last year. (Grade 3) 59 17 76 7
' ‘ (Grade 4) 46 21 68 . 18
. (Total) 54 19 73 11
16. I work on projects at home .
that I, ‘'started at school, o
o ' : . -. (Grade 3) 45 28. 74 12
J . ' (Grade 4) 35" 356 71 14 -,
. . (Total) 41 31 73 ~ a3 "
, : »’ $
49. | Co= e




Z % 53832
% 9% fBEBR® . .
¥Oo 09 £ 89 & 0 ) .
HH HE v O wE wh .
23 88 28 88 38 . .
L , ~ 5 4 .3 2 1 (56 4) (2 &1) -
17. I like the idea of mov1ng
- around more instead of stay- T T .
“ing in one room. (Grade 3) 76 q 5 0 10 86 10
7 ' (Grade. 4) 71 11 ~ &4 0 14 82 14
o \ S (Total) %10 4 To 11 84 11
18. I like having more than one | ) '
teactier. ~ (Grade 3) 67 14 5° 0 14 81 14
© "\ (Grade 4) 43 21 25 0 11 “  6b 11
- [ * (Total) - 57 17 13 0 13 74 13
}9.'/1 made more friends this year, ’
o 't (Grade 3) 5. 26 14 242 + g 5
\ (Grade 4) 61 21 1% .4 0 &2 4
(Total) 57, 26 14 3 1 81 4
2 I feel stronBer in math )
/T than I did last year., ©* . y o .
*  (Grade 3) 60. 19 1 5 2 79 7
\J (Grade 4) 46 39 7 0 7 86 7
J (Total) \ 54 27 11. 3 4 81 7
) hl. I feel stronger in writing
- than I did last year..
. (Grade 3) . 627 17 19 o0, 2 ~79 2
. (Grade 4) 25 46 14 11 4 71 14
{Total) 4 29- 97 4 3 76 7
22. 1 feel stronger in spelling = e L i
*  than I did last year, . o SR : o
: . (Grade 3) . 7% 16 5 5 0 90 ! 5
. . (Grade 4) 43 25 21 -0 . 1f 68 | 11
‘ (Iotal) ’ . 61 20 11 3 ' 4 81/ 7
Lt e 23. 1 feel stronger in reading ~ /
' ‘ than I did last year. ‘ ' . R
, o o (Grade 3) 67 27 »7 5 0 . 88 5
, - - . (Grade 4) 64 21 11 0 4, 86 4
' (Total) . 66- 21, 9 3 1 g1 4
) Yes -  No Undedided
¥ ., .
[ / . 24, The evaluations helped me to know what v .
iy e I had learned and“What I still needed ! , ‘
'fi e to léarn. ) (Grade 3) . ‘ T.o67 2 31
,;. a ) . ‘ (Grade 4) . 64 7 29
&; . (Tot:al) ' 66 4 - . 30
"(Ej) o 25. 1 wduld like to be in a program similar. ' .
; 3 «to this one. next year. (Gtade 3) . 62 17, 21
= - - (Grade 4) 43 ", 21 - 36
o . S ’ © (Total) B0 s& | 19 27
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APPENDIX. FIVE: ~--

PERCEN'IAGE RESPONSES TQ

ITEMS ON PARENT QUESTIONNAIRE
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As a result of this year's

school experiencg{\gx chil H

9 K ' -" ‘PERCENTAGE OF RESPONSES TO
- ©+ _ - ITEMS ON PARENT QUESTIONNAIRE

- -

Agree
Strongly
Somewhat
wNo

Opinion-
Disagree
'Somewhat
-Disagree
Strongly |

C

;_AgrEe

w

[\
pout

(5&4) (26&1)

,®

- - v

now than in September..

. ‘\ . ) (Total)
\ 2. Has intensifihz his/her

and out of sc

at home than previously.,.

- A (Total)

4. shows more maturity in

e (Total)

.

7. Uses more libtary type

1. Enjoys coming to school more

; (Grade 3)
I , (Grade 4)
i

\ , .~personal integest, both in
o ol. (Grade 3)
: (Grade &) -
’ (Total)

- 3. ,Exhibits more,responsibility

(Grade 3)
- (Grade &)

~NOOh

decision“making. (Grade 3)
. (Grade 4)

5. Organizes his/her personal

y " time more dfficiently. .
L (Grade 3)
? . . (Grade 4)
¥ (Total)

. 6. Transfers school experﬁences
: to out—of-gchool -activities.
' .(Grade' 3)
: 7 © . . (Grade %)
« T . (Total)

materials at home. (Gradel3)
~ (Grade |4).
(To;aly

8% .. 227

79 ¢ 21 .
77 23

68 22
58 25
64 23

72 . 21

58 33

67 26 ¢

76 16

83 13
79 15 « "~
[ g [y
57 .32

50 41 -
54 36
65 20
s4 29

60, 2

. {

73 22 -
46 42
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As a result of this year's 9g 9% o 0E W a
' school experience, my child: Hh BE 4 eE vu ) .
: . . -t 4 n.JZO Dm‘ﬂ::’nl R N
' N 5 & 3 2", .1 (5&4) (2&1)
. 8. Enjoys-'writ:ing stories and/or , k e e
. poetry at home. (Grade 3) 26 19,1 26 19 .43« 43 ' L
9. Voluntarily shares ;ni's school - . . °
, experiences with the rest of . . ‘ . .
the family. (Grade 3y 38 32 0 22. 8 .70 30
v ) (Grade 4) 53 17 0 21 4 75. 25 &
(Total) 46 26 0-, 21 7 72 28 .
N Yes No Undecided i
5 - o .o . B Y
;. 1. As a result of the new reporting gsystem, - - -
I .. I've learned more about my chrid' - Y
school and personal progress. (Grade 3) 38« 38. .o 2 .
P (Grade 4) ) 42 . 39 ~ 18~
’ (Total), ® 407 740 - 20
. "3 2,: As a result of this program, I now feel : .\'b © T . .
at I knew more about my,child's schooling. Ty B
; 0w (Grade 3) , 38 .49, 13
3 et . (Grade &) T 43" 52 b
% . ' (Totgl) - "40. - .50 9
) .o
‘,_\3.‘ My child has expressed an interast in a : .
* s1m11ar type of prog‘ram for next yea:z. , = , \
f b . - (CGrade 3) 68" 26 Y
. .y ‘ _ (tvade &) - - 23 39. 18
. ‘ . o S (1otal) / A31 . 11 N
I:‘ . . </-~, —~
. "
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